Treading the Hallowed Halls
Women in Higher Education in India

Focusing on the disciplinary choices made by women in higher education and their
representation at different levels of learning and teaching, this article goes beyond the issue
of women’s entry into higher education and raises questions such as: what happens to then
after they enter the system? What are the chances of their staying on and progressing from
one stage to another? What disciplinary choices do they make? The article also highlights

the societal and institutional factors inhibiting women’s access to higher education.

KARUNA CHANANA

present century has been because afhich women have lagged behind irtribes are provided supports such as res-

itsinstrumentality in promoting val- education. Feminists, too, are divided alongrvations in the state-run educational in-
ues for a democratic polity and societydeological lines although there is consenstitutions for purposes of admission and
along with inculcation of skills to meet thesus that education is paramount for profor jobs in the employing organisations.
occupational demands of industrialisingnoting equality between women and meMoreover, religious and linguistic minori-
societies. However, functions of educaand that lack of focus on women in eduties are permitted to establish educational
tion have notbeen so simplistically viewedational policies and programmes has lethstitutions. Thus, education has been
given the variety of ideological and politi- to educational backwardness among girigerceived as an important instrument for
cal orientations and intellectual interpreand women in large parts of the world.the advancement of the deprived and the
tations. Education, for example, has been As we move towards the next centuryminorities, on the one hand, while equality
simultaneously labelled as the panacea féhe debate on social and human developvas guaranteed to everyone including
social mobility and equality and as the onlynent has also begun to highlight the invomen.
hope for the downtrodden, on the onatrumentality of education, especially of The development strategy in indepen-
hand, and as an instrument for reproducinigmale literacy and primary education. ldent India in the 1950s depended heavily
social stratification and for maintaininghas sought to establish macro level inteen planning. The first two Five Year Plans
the hegemony of the dominant classes amnnections between education and indreferred to the problems of women’s
the elite, on the other. But what is commorators of development such as basic ededucation and sought to link higher pro-
to both the viewpoints is the instrumen-cation, health,income etc. Itis being arguetéssional education and occupations. The
tality of education as well as the role othat equality among human beings acrofReport of the Committee on the Education
the state in providing education. Howeverand within societies can be achieved bgpf Women, 1959nade extensive recom-
whether one takes the liberal-functionalisproviding opportunities for better health,mendations which led to a more focused
view or the radical-conflict view, the education and living standards especiallthrust in the subsequent plans. But dispari-
education-equality interface is central tdo girls and women. Thus, education antdies in the education of men and women
both the discourses. While the former igender equality are at the centre stage obntinued. These were amply substanti-
premised on the assumption that educatiarontemporary discourse on developmerdted by the Report of the Committee on
promotes equality, the latter questions thiand education. While education at théhe Status of Women, 19%4This led to
premise but goes onto emphasise thgrimary level is the focus of debate fora broader perspective and the Sixth Plan
education-equality interface under certaithose concerned with social and humatinked education to the participation of
conditions and structural changes in socdevelopment, higher education is highwomen in the development process.
ety. The issues of class, race and ethnicitighted for social and occupational mobil- The National Policy of Education 1986
have been central to educational discoursgy, for elite formation and for intellectual took an even broader view in underscoring
and the major concerns have been tand personal development. Thus, the irthe role of educationin empoweringwomen
promote equality through education amongtrumentality of education for promotingin order to overcome inequalities and
peoples of different classes, races and ethreéguality among women and men is receivdisparities. The National Perspective Plan,

The focus on education during thefor lack of attention to gender because ofroups, namely, the scheduled castes and

groups. Studies in the Indian context addeishg increasing attention. 1988-2000 AD reiterates this point of view.
the dimension of caste to this debate. In other words, women themselves must
More recently, gender has been identi- | overcome their handicaps. Thus, there
fied as a crucial category which divides Educational Policy and has been a careful articulation of educa-
people and which in addition to race, \\\omen in Higher Education tion for equality for women. It is amply
ethnicity, class and caste, deserves atten- reflected in the educational policy dis-

tion in the education-equality paradigm. The Indian Constitution provides forcourse in post-independent India. Has
Feminists have critiqued the mainstreanequality to Indians irrespective of castethe ground reality changed due to this per-
social science theories and perspectivesligion and sex. Further, the deprivedspective? It may be worthwhile to look at
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the representation of women vis-a-vis meing from one stage of higher education t®4. Thereafter, it becomes very marginal
in higher education. another stage? What disciplinary choiceéTable 2 in appendix).

This article presents a descriptive analydo they make and how do they compare Looking at the enrolment figures of the
sis of women’s representation in highewith men students? 1950s and up to the early 1980s (Table 3),
education system in India. It seeks to Again, while looking at women as stu-the increase in the number and proportion
demonstrate the latest trends in the enraflents within the higher education systemyf women seems remarkable. While the
ment of women in different faculties andit also compares their representation gsroportion of women to total enrolment
disciplines? Simultaneously, it also at- teachers and faculty members within thevas 10.9 per cent in 1950-51, it increased
tempts to see if there are any shifts in theame system. It is possible to see wheth&w 27.2 per cent in 1980-81. By 1988-89,
disciplinary choices of women during thetheir representation matches with thait had gone up to 31.7 per cent [Chanana
last 45 years. The trends and shifts redf their proportion as students. Implicitly, 1993]. Thereafter, the increase in the
flected in the choices of women are comit tries to extend the issue of gender inproportion of women in the total enrol-
pared to those of men. In addition, the dataquality from admissions and enrolmentnent during the 1990s has been marginal.
on the marginal groups such as the dalit® the recruitment of women as teachers:or instance, it was 32 per cent in 1991-
and tribals are also given. The regionalhe latter issue takes the discussion 82 (Table 4) and 34.1 per cent in 1996-
disparities are as crucial as those of thie direction of the links between dis-97. Again, there were 52 women per 100
general population and the marginal groupsiplinary orientations and career choicesnen in 1996-97 [GOI 1998] which in-
Some attention is also given to this dimenef women. creased from 46 women per 100 men in
sion mainly to reflect on trends in the Lastly, there is a brief discussion of thel988-89. Yet the increase is remarkable
different states of India. Thus, the articlanacro and micro factors that inhibitin comparison to the 1950s when only 14
is embedded in a comparative frameworkvomen’s access to higher education. Owomen per 100 menwere enrolledin higher
and is focused on practical aspects dhe one hand, gender and class simultaducation [Chanana 1993].
women’s higher education and gendeneously reinforce the impact of societal It may be mentioned that the growth and
inequality. factors. On the other, the institutionalexpansion of education in the first three

The disciplinary choices of women havebarriers emanating from gender structureand a half decades was rapid and enrol-
been the focus of debate in the feminisind organisations are highlighted. Notnent of men and women went up phenom-
discourse on education and gender. Muamuch research has been done onthis aspectally. This implies that increase in
has been written on the patriarchal imprinin India. It is imperative to focus on thiswomen’s enrolment was part of the in-
on the disciplinary choices of women inin order to make higher educational insticrease in overall enrolment and expansion
higher education and on the feminine antltions, i e, the delivery systems moref higher education upto the mid-1980s.
masculine dichotomy of disciplines. gender sensitive and lessresilientto changéheir gains were a part of the general
While there are varied theoretical frameThis is likely to improve women’s accessexpansion from which both men and
works to explain gender inequality withinand retention thereby increasing gendexomen gained [Ahmad 1979]. The stag-
education, there is general agreement thatjuality especially when women, howevenation and very slow expansion thereafter
gender inequality is deep-rooted and unismall their number, in the metropolitanseems to be due to lack of specific policies
versal. Although the article draws fromcities and towns are ready to enlarge theand measures to give a fillip to women’s

these perspectives, it does not elaboratksciplinary options. education, which will be discussed later.
them. However, it also attempts to see the Enrolment by level/stage: While Indian

extent of the influence of the so-called Il women have entered the portals of higher
economic liberalisation and the market \W\omen in Higher Education education, it may be interesting to look at
demand on women’s access to higher the extent of their enrolment in the under-

education because one sees a perceptibld his section provides the data on enrolgraduate, graduate and doctoral level
change in the choices of women at leaghent (a) of women and men in highecourses. In other words, do they leave after
in the metropolitan cities where they areeducation, (b) of women across facultiestompleting undergraduate courses or do
flocking to the new ‘professional’ coursesdisciplines or subjects, (c) across levelshey proceed further? Table 4 sets out
such as management, fashion designingtages, viz, undergraduate, graduate/postetails of enrolment for the latest three
computers, human resource managemegtaduate and doctoral/research level. lears. It may be noted that in 1991-92, a
etc. Therefore, the question: how far aralso highlights the difference in theirtotal of 14,79,231 women had enrolled for
these trends reflected at the macro-levenrolment in general and professionalindergraduate, 1,69,267 for graduate
and do we have sufficient data to demoreducation. The period covered is 1950-5¢ourses and 19,894 for research
strate the trends? to 1996-97. The enrolment statistics foprogrammes such as MPhil and PhD. In
While the disciplinary choices are thethe 1990s are the focus of discussion whilgpje 1: proportion of Levelwise Women

central focus the representation of womethe data for the preceding four decades is  Students in Higher Education

at different levels, namely, undergraduatejsed to |_nd|cate trends and shn"gs. Yoor Undergraduate  Graduate Research
post-graduate and research levels has als@According to the latest statistics, the

been highlighted. Thus, the article goesnrolment of women in 1996-97 wasiggg:gg gﬁ gj-g §§§
beyond the issue of women'’s entry into th,303,161 out of 6,755,455 total enrolsgg, o= 336 5.6 385

system of higher education and raisesient in higher education [UGC 1996- — _
questions such as: what happens to the®7:159-202]. The number of women hag°//ces: L;Z;g;f“‘;g%rea_”; (;f;’z)‘l':'sls;’;* ;‘”fgg,’
after they enter the system? What are thecreased from 1,685,926 in 1991-92. The Annual Report, 1995-96, Table 14.2.

chances of their staying on and progressise in numbers is noticeable upto 1993- p 127; Annual Report 1994-95, p 109.
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1993-94, their numbers had gone up, evemne-third of the enrolment. This unifor-enrolled in faculties of educationie, teacher
though marginally, to 1,694,546, 193,907#nity indicates that proportionately thetraining departments. This is the only
and 22,788 respectively. In terms of perincidence of discontinuance is also equaliscipline where their proportion is higher
centages the undergraduate level enradmong men and women in higher educahan that of men students. Even in 1950-
ment of women increased from 31.8 petion. Second, the slightly higher propor51, their proportion was 32.4 per cent, the
cent in 1991-92 to 33 per cent in 1993tion of women at the research level irhighest in any discipline in higher educa-
94; from 34.7 per cent to 35.4 per cent atomparison to undergraduate and graduatien. The other disciplines where they have
the graduate level while it decreased frortevel also indicates that the chances d sizeable presence are arts (which in-
37.1 per cent to 36.5 per cent at the revomen who acquire the first degree andludes language, literature, social sciences
search level courses (see Table 4). Thiomplete graduate education continuingtc) where their proportion is 43.2 per cent,
indicates that the increase in number df research increase. It is likely that thescience 34.2 and medicine 34.6 per cent.
women at the research level was propoflexible time schedule and a longer timéVomen have been present in these disci-
tionately less than that of men. Howeverspan of 6-7 years for doctoral can belines ever since the expansion of the
the latest figures for 1996-97 indicate thaadjusted with marriage and raising a famhigher education system since the 1960s
while women’s proportion at the under-ily. It also provides an avenue for gettingChanana 1993]. For example, in arts, their
graduate and post-graduate levels remalack into education and career after abreagroportion was about a quarter (24.6
almost unchanged, it has increased at tlagain, due to marriage. Yet, the vastgendeer cent) in 1960-61 and had reached 37.7
research level to 39.2 per cent as is segap in enrolment continues to be reflecteger cent in 1980-81 (Table 8). In science,
in Table 1. here too. the major increase was registered dur-
Until the 1960s, very few women (794 Enrolment in general and professionaling 1970-71and 1980-81 (from 17.8 to

in 1960-61) were joining researcheducation: Discipline-wise break-up for 28.8 per cent).

programmes (see Table 5) but their enrolnen and women students is available for In medicine, the proportion of women
mentincreased substantially after the 1970091-92, 1992-93, 1993-94. Tables 6 andtudents was 16.3 per cent in 1950-51
(8,780 in 1980-81) [Chanana 1993:127]7 give the numbers and proportions rewhich was the same in arts disciplines. It
Thereafter, there was arapidincrease durirgpectively of men and women students imcreased steadily to 1980-81 (24.4 per
the 1980s (15,018 in 1988-89). Howevergach discipline/faculty. As may be seertent), thereafter registering arapidincrease
the proportion of women has now becomé&om Table 7, in 1993-94 women constito 31.7 per centin 1988-89 [Chanana 1993].
uniform at all levels constituting almosttuted 52 per cent of students who wer&ince then the proportion of women in
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medical education has stabilised. It maywomen students, i e, the number of womeaent have changed their options. Again, a
be noted that medicine has always bequer 100 women students in each disciplinmajor shift has occurred in favour of com-
a masculine as well as a feminine disciprovides another dimension (Table 9). ltnerce where in comparison to 1.9 per cent
pline in India. Here tradition has favouredeflects on the priorities of women stu-women in 1970-71, nearly 15 per cent are
women since in a society practising femaldents who enter higher education. Foenrolled in 1993-94. The other shifts are
medical seclusion, women patients had texample, even though in 1993-94 wometoward engineering/technology courses. So
be attended to by female doctors [Chanarsiudents constituted 52 per cent of enrofar as law is concerned, the increase in
1990]. Therefore, enrolment of womemment in the faculty of education, only 3.7numbers is not reflected in percentage
students has been substantial in the depaper cent of women who entered highedistribution. In medicine and education
ments of medicine. education enrol in it. The highest perthe percentage distribution of women has
The shift in discipline choices in profe-centage of women (54.2) joined arts imemained stagnant. Secondly, the latest
ssional education is visible. For example1993-94 in comparison to 35.4 per censgtatistics even while reflecting change
commerce (23.1 per cent), law (11.3 peof men students. The other faculties imeinforce the earlier trends, namely, cluster-
cent), engineering, agriculture and veterierder of priority are science and commerceng of women in some disciplines [Chanana
nary science (about 7-8 per cent in eaclwvhere they are 19.8 per cent and 14.6 p&993]. However, clustering and dis-
discipline) are disciplines where morecent, respectively. persal are simultaneous trends. It may
women are entering during the last few While a majority of women students arebe mentioned that these processes are
decades. In commerce, the trend started @onfined to arts, in addition to science andommon to men students as well; yet,
the 1970s (15.9 per cent in 1980-81 itommerce, men are more dispersed i &omen are affected more by clustering
comparison to 3.7 per cent in 1970-71)pnly about 35 per cent join arts, humanithan are men.
and their numbers and proportions havies and social sciences, 19 per cent areThe tendency for women to cluster in
been increasing steadily. Similarly, law isin science and a little more (24 per centyeneral disciplines which do not lead to
a discipline where women are enrolling irin the faculty of commerce. They are als@pecialisations and professional occupa-
large numbers. For example, only 290nuch more in the disciplines of engineertions is also reflected at the institutional
women students were enrolled in the laving/technology (6.9 per cent in comparidevel. For example, the National Commis-
faculties in 1950-51. However, in 1980-sonto 1.2 per centwomen) and law (6.8 pesion on Teachers reported that as one pro-
81, 11,948 women (6.9 per cent) wereentincomparisonto 1.8 percent womengeeds from arts and humanities to natural
enrolled in the law faculties. Now there The data from the 1950s onwardsciences, from colleges of general educa-
are over 30,000 students forming nearlyTable 10) reflects two trends. First, fewetion to that of professional education (ex-
11 per cent of total enrolment. women per 100 women in higher educaeept teachers’ training), and to service on
Looking at the 1990s, the increase irtion are opting for courses in general eduthe faculties of institutions of higher edu-
1994-95 in comparison to 1991-92 andation, namely, arts and science. For exation, one is likely to find fewer women.
1993-94 is marginal in terms of numberample, in comparison to nearly 70 per centhis is more applicable to specialisations
and proportions. Even when there is avomen students joining arts and 19 pewithin engineering and technology courses.
decrease in their proportions as in theent enrolling for science, i e, 89 per cenParikh and Sukhatme (1992) mention that
faculties of agriculture and veterinaryenrolling for general education in 1950-there are fewer women studentsinlITsand
science from 7.32 and 8.26 per cent iB1, 74 per centwomen joined these coursesgional engineering colleges. In addition,
1992-93to 7.09 and 7.79 per cent in 1993n 1993-94 (54.2 per cent arts; 19.8 peelectronics is the most preferred special-
94 respectively, there is an increase in theent science) which implies that 15 persation followed by electrical and civil
numbers. It implies that proportionately

more men students joined these faculties. Table 2: Enrolment in Higher Education

The enrolment of women in the under-year Men Women Total
1 1 1 h

graduaFe courses in engineering and teC'1'996-97 4,452,294 (65.9) 2,303,161 (34.1) 6,755,455
nology increased marginally from.0.09 P€hggs-96 4,234,486 (65.9) 2,191,138 (34.1) 6,425,624
cent in 1971 to 0.42 per cent in 19811994-95 4,048,947 (66.2) 2,064,982 (33.8) 6,113,929
However, there was a significant increasé?93-94 3,885,922 (66.8) 1,931,327(33.2) 5,817,249

: 92-93 3,723,851 (67.3) 1,811,115 (32.7) 5,534,966
during the next decade to 10.09 per Cerﬁgl-gz 3,579,960 (68.9) 1,685,926 (32.0) 5,265,886

in 1991 and 11.14 per cent in 1994 [IAMR

1995]. Discussions with experts sugges?"“":e: _i_) UGC, Annual Report 1996-97, p 202. _
ii) UGC, Annual Report, 1995-96, Appendix VI, p163.

iiiy UGC, Annual Report, 1994-95, Appendix VI, p110, 135.
iv) UGC, University Development in India: Consolidated Data Statewise 1988-89 to 1993-94,
Information and Statistics Bureau, New Delhi.

that by now enrolment of women in en-

gineering/technology courses has gone up
to 16 per cent in the polytechnics. A study
on women in engineering courses under-

taken by IIT, Mumbai, estimated that the Table 3: Enrolment of Men and Women in Higher Education 1950-51 to 1980-81

proportion of women students in a fewygs,
colleges in some states (such as Tamil

Men

Women

Total

; 1950-51 353,549 (89.1) 43,126 (10.9) 396,675
Nadu) constitute 30 per cent of the enrolygq ¢, 879,409 (83.8) 170,455 (16.2) 1,049,864
ment in certain specialisations [Parikh andg7o-71 2,345,470 (78.1) 655,822 (21.9) 3,001,292
Sukhatme 1992]. 1980-81 1,968,734 (72.7) 738,589 (27.3) 2,707,323

Percentage distribution by discipline/ 5, ce- iy Chanana (1993).

faculty: The percentage distribution of

Economic and Political Weekly March 18, 2000

ii) UGC (1998-99).

1015



engineering. Computer science, chemical Social and economic disparities as reeent) and Punjab (51.1 per cent). Those
and mechanical engineering follow inflected through caste and tribe also affeatith low enrolment are Bihar (18.6 per
that order. disciplinary choices. scheduled castes areknt), Arunachal Pradesh (22.8 per cent),
Scheduled castes and tribes in highetribes are less represented in higher leveldttar Pradesh (26.7 per cent) and Madhya
educationA major concern of educational of education and in professional courseBradesh (30 per cent). In Delhi (44.6 per
policy has been the fulfilment of Consti-and programmes because these requicent) and Manipur (42.8 per cent)women’s
tutional guarantees and the identificatioonger investment of resources in termenrolment is above 40 per cent of total
of groups who are eligible for the state-of time and finance and also socialisatioenrolment in higher education. In most
sponsored benefits. The major emphassupport and role models at home. Theiothers, it is between 31-40 per cent [UGC
has been on the provision of reservationgroportion in engineering/technology andl996-97:206].
in higher education and its implementatiommedical courses will be discussed later. The survey of higher education by the

in order to remove disparities between the National Commission on Teachers in
scheduled castes/tribes and non-scheduled [l Higher Education in India notes with

castes/tribes. The Report of the Committee Regiona| Disparities concern that the regions with high enrol-
for Review of National Policy of Educa- mentin general (thatis, of men and women

tion, 1986, which was submitted in De- Thereportofthe Committee on Women’sogether) have low enrolment of women,
cember 1990 also pleads for enricheg&ducation, 1959, mentions regional im-a majority of whom are in arts faculties.
environment in the tribal regions. balance as the major problem in women’Moreover, in most regions, a lesser
The survey on higher education undereducation. It noted that the four southerproportion of women are enrolled in
taken by the National Commission orstates had a better profile in terms of femalaniversities than in the colleges. In addi-
Teachers compares the enrolment of scheliteracy and education than the northeriion, at the college level, their concentra-
uled caste students in general courses ahtindi-speaking states. The Report of theéion in arts subjects rather than in com-
professional courses from 1964-65to 197 Zommittee on the Status of Women irmerce or science is high. For example,
78 [NIEPA nd:70-75]. It notes that thelndia (CSWI), 1974, also mentions thatwo-thirds of women enrolled in arts are
increase in enrolment of scheduled castgties and regions with a high proportionconcentrated in educationally back-
students has generally been in generaf Muslims or scheduled castes and tribesard state$.
courses. Their proportion in professionahre marked by low literacy rates. At present, it is not possible to reflect
education decreased progressively These trends are continuing and aren some of these dimensions because of
from 32.63 per cent in 1964-65 to 28.5 irpresent in higher education. For instancéack of data. However, so far as engineer-
1970-71, 25.38 in 1975-76 and 17.08 irthe enrolment of women in higher educaing and technology courses are concerned
1977-78 [NIEPA nd:74]. tion varies from state to state and withirthere is enough data to demonstrate re-
Even now (1996-97) the all India pro-a state from urban to rural areas. The varigional disparity in women’s enrolment.
portion of SC/ST men students is very lowtion is in absolute numbers as well as iThe NTMIS statistics reinforce the obser-
(8.7 per cent SC, 3.02 per cent ST). Ththeir proportion to total enrolment. Forvation about regional disparities [Parikh
SC women students constitute only 2.4 panstance in 1988-89, it was 52.1 per cent iand Sukhatme 1992]. The number of stu-
cent while the ST women students fornKerala, the state with the highest male andents admitted in degree level engineering
0.9 per cent of total enrolment [GOlfemale literacy rates, and 16 per cent igourses as per IAMR data in 1983 was
1998:154,156,158]. Thus, the situation Bihar, a state characterised by a very low,420 out of a total of 36,530 students
has changed very marginally [Chananfemale literacy rate (13.6 per centin 1981)which increased to 4,419 (out of 70,481)
1993]. It affects their presence in profes- In 1996-97, the states with the highesin 1991 (see Table 11). A majority of the
sional courses and discipline choices to benrolment of women in higher educatiorwomen engineers in 1991 were from the
discussed later. are Goa (51.1 per cent); Kerala (52.4 pesouthern (1,989) and western (608) re-

Table 4: Levelwise Distribution of Men and Women Students in Higher Education 1993-94 t01991-92

Year Undergraduate/graduate Graduate/postgraduate Research MPhil/Doctoral

| Il 1] \% | 1l 1] \% | 1l 1] \Y
1993-94 5,130,447 1,694,546  66.98 33.02 549,741 193,907 64.73 35.37 62,444 22,788 63.51 36.49
1992-93 4,900,537 1,589,071  67.57 32.43 510,317 181,837 64.37 35.63 55,679 21,370 61.62 38.38
1991-92 4,658,845 1,479,231  68.25 31.75 487,777 169,267 65.30 34.70 53,643 19,984 62.10 37.09

Note: |=Total Enrolment, [I=Enrolment of Women, Ill=Men’s Proportion to Total Enrolment, IV=Women’s Proportion to Total Enrolment.
Source: UGC, University Development in India: Consolidated Data Statewise 1988-89 to 1993-94, Information and Statistics Bureau.

Table 5: Levelwise Distribution of Men and Women Students in Higher Education 1950-51 t01980-81

Year Undergraduate Graduate Research M.Phil/Doctora

| Il 1 vV [ 1l m I\ [ 1l 1 v
1950-51 375,319 40,499 89.2 10.8 19,922 2,425 87.9 121 1,434 202 85.9 141
1960-61 985,872 159,491 83.8 16.2 58,909 10,170 82.7 17.3 5,083 794 84.4 15.6
1970-71 2,862,799 611,553 78.4 21.6 161,182 41,516 74.2 25.8 13,313 2,753 79.3 20.7
1980-81 2,3401,485 652,808 72.8 27.2 273,667 77,001 71.8 28.2 32,171 8,780 72.7 27.3

Note: |=Total Enrolment, [I=Enrolment of Women, Ill=Men’s Proportion to Total Enrolment, IV=Women’s Proportion to Total Enrolment.
Source: Same as in Table 3.
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gions as compared to 224 from the eastestudents is very low (3.6 per cent). Theén addition to the existing facilities
and 267 from the northern region respecsituation is almost similar in Bengal [cal-such as colleges.
tively. The trends are the same throughowulated from GOI 1996:41]. In 1995-96 in the faculty of medicine,
the period 1983-91. In fact, this trend may In the same year so far as the scheduledo, there are regional disparities in enrol-
be a reflection of the attitude towardscaste and scheduled tribe women studentsent of women. Maharashtra has the
women'’s education in some parts of Indiare concerned, the trends are the samehighest enrolment in medical science
and may also be intertwined with the early, their proportion is higher in states withcourses (26,415) and the number of women
introduction of colonial educationin south-high enrolment of engineering/technolis also the highest (11,738) constituting
ern and western India. It is also due to thegy students in general and of women id4.4 per cent of enrolment. In Tamil Nadu,
establishment of a large number of engiparticular. For instance, scheduled castieir proportionis 42 per centoutof 11,316
neering colleges in these regions even women constitute 18 per cent of schedstudents; in Delhi and Andhra Pradesh
contemporary India. It may also be relatedled caste enrolment in Andhra Pradeslihey are 45.2 and 44.9 per cent respec-
to the socio-cultural practices of the regioi 1.5 per cent in Gujarat, 14.9 per cent itively. In Karnataka and Keralawomen are
which encourage engineering educatioKarnataka; 51 per cent in Kerdla2.4 27 per cent and 37.4 per cent respectively.
among women. Further, disciplinary ori-per cent in Maharashtra and 26.6 per ceifthus, states with high enrolment of women
entation also continues to be affected biyn Tamil Nadu. Similarly, the enrolmentin engineering and technology courses have
the socio-economic context, e g, the schedf scheduled tribe women is 16 per cerdlso high enrolment of women in the
uled castes and tribes. They are verin Karnataka, 9.2 per cent in Gujarat, 6.2nedical science coursé3here are some
marginally present in professional courseper cent in Andhra Pradesh, 13 per cemxceptions too. For example, Bihar, which
such as engineering/technology as will ben Maharashtra and 22.7 per cent in Tamihas the second highest enrolment (14,112)
demonstrated below. Nadu? It may be mentioned that the schedin medical faculties has only 11 per cent
As per the MHRD statistics for 1995-uled tribe enrolment is very small in(1,547) women students while Uttar
96, the total number of students in BEhumbers and therefore the proportion®radesh with a low total enrolment (6,910)
BSc (Engg) and B Architecture coursefiave to be seen accordingly. For instandeas 23 per cent (1,592) women students
was 317,134 out of which 45,180 (14.2%ut of 18 Scheduled Tribe students ifGOIl 1996:43].
per cent) were women students. Intereskerala, 8 are women. Again, the enrol- These trends in regional variation are a
ingly, the proportion (17.3 per cent) ofment of scheduled caste and schedulery important aspect of the growth and
scheduled caste women (3,592) to totad tribe students has also to be seen @xpansionof women’s education. Regional
scheduled caste men (21,084) is higheelation to their population in the statevariation is also reflected in the spread of
than that of women in the total enrolment.
The scheduled tribe students are small ifable 7: Proportion of Men and Women Students to Total Enrolment: Disciplinewise

number (5,650) and the proportion of 1993-94 10 1991-92

scheduled tribe women (575) is 10.18 per 1993-94 1992-93 1991-92
cent. Province-wise enrolment shows thacu!ties Women Men Women Men Women Men
the highest enrolment is in Kerala (23.8uts 43.22 56.78 42.67 57.33 41.85 58.25
per cent), Tamil Nadu (21 per cent), Andhr&cience ggﬂ gg-gg gggg gg-i? ggig g;g

. ommerce . . . . . .
Pradesh (19.6 per cent) with Maharashtrdy . on 52.00 48.00 51.28 48.72 50.18 49.82
(12.9 per cent), Madhya Pradesh (14.3 pefhgg/tech 7.84 92.16 7.82 92.18 7.65 92.35
cent) and Karnataka (13 per cent) followMedicine 34.56 65.44 33.86 66.14 33.18 66.82
ing these states. In the other states, tf’f’@t”CF’“”feS ‘ ;'33 gg-gi ;-gg gi-gj ;-gg gg-gi

. eterinary Science . . . . . .

number of women students is too _smaIIaW 11.32 88.68 11.22 88.78 10.98 89.02
to be mentioned. Moreover, even if theothers 38.90 61.1 39.35 60.65 38.28 61.72
enrolment of men is high as in UttarTotal 33.20 66.8 32.72 67.28 32.01 67.99
Pra.deSh (14,229) and is cpmparable Wource: University Grants Commission, University Development in India: Consolidated Data Statewise
Gujarat (15,833), the proportion of women 1988-89 to 1993-94, Information and Statistics Bureau, New Delhi.

Table 6: Student Enrolment in Higher Education: Disciplinewise 1993-94 to 1991-92

1993-94 1992-93 1991-92

Discipline Total Women Men Total Women Men Total Women Men

Arts 2,423,489 1,047,503 1,375,986 2,301,902 982,301 1,319,601 2,190,117 914,402 1,275,715
Science 1,118,177 382,050 736,127 1,065,515 358,270 707,245 1,013,902 333,505 680,397
Commerce 1,222,067 282,804 9,392,623 1,173,767 265,202 908,565 1,115,234 246,870 868,364
Education 138,580 72,058 66,522 131,783 67,575 64,208 125,345 62,904 62,441
Engg/Tech 291,271 22,857 268,414 273,919 21,431 252,488 260,905 19,950 240,955
Medicine 195,001 67,384 127,617 186,602 63,189 123,413 177,288 58,821 118,467
Agriculture 66,856 4,740 62,116 60,739 4,446 56,293 58,339 4,139 54,200
Veterinary Science 14,887 1,159 13,728 13,172 1,088 12,084 12,724 1,013 11,711
Law 305,343 34,595 270,748 289,011 32,441 256,570 275,138 30,199 244,939
Others 41,578 16,177 25,401 38,556 15,172 23,384 36,894 14,123 22,771
Total 5,817,249 1,931,327 3,885,922 5534966 1,811,115 3,723,851 5,265,886 1,685,926 3,579,960

Note:  Engg: = engineering; tech = technoogy.
Source: University Grants Commission, University Development in India Consolidated Data Statewise 1988-89 to 1993-94, Information and Statistics Bureau,
New Delhi.
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professional courses. These trends aie numbers and proportion of women \Y

persistent during the last five decadegeachersin1992-93incomparisonto 19933hiftsin Disciplinary Orientations
However, there is a shift too, of moving94 is reflected more at the university level

away from the general courses to théhan in the colleges. Gender and Class

professional courses leading to careers andThus, there is a clear tendency for

professions. Some of the new professionalomen, whether as students or as teach-However, the disciplinary orientation has
courses, which are not mentioned separs, to be concentrated in a few facultiegnlarged since the mid-1970s and again in
rately in the statistics, are the burgeoningnd specialisations. The processing of clushe mid-1990s. As indicated earlier, the
management related courSesjvertising, tering and dispersal indicate restriction ofirst change is reflected in the choice of
media and mass communication and thosghoices for women. This restriction maycommerce and law, on the one hand, and
relating to business studies and adminige voluntary (because of socialisationgngineering, on the other, though to a
tration. The popularity of vocational and self-imposed or imposed by societamaller extent. The entry of women stu-
courses at the undergraduate level is alexpectations and norms. What is noteworents in commerce, which leads to char-
notable. The high preference for commercthy is that this trend becomes accentuatedred accountancy and management at the
(BCom) at the undergraduate level is duas one moves from the undergraduate wraduate level, and law is encouraging and
to it being one of the conduits to thethe doctoral level and from the generaimplies that role stereotyping does not
management courses at the graduate levpbpulation to the marginalised groupsnecessarily determine the choices of all
The specialisations offered in these courséaurther, women and men tend to take ugomen students. Same is the case for
are: systems, finance, sales, marketing antifferent disciplines or different engineering. However, their number in the
human resource management/developmespecialisations within the same disciplinedast discipline is still small for general-
(HRM/HRD) etcl® Indications are that ‘The options exercised by the students arigation. These students belong to urban
women graduates prefer the last twdased on certain qualities that the subjectaiddle and upper strata of professional
specialisations and that HRD is beingare seen to hold, and these qualities thahd salaried class inthe metropolitan cities.
viewed as a feminine area. Even in the jobre perceived to be connected to beliefshey are also the ones who belong to smalll
market and in the corporate sector, womeabout masculinity and femininity’ [Acker families where the norm of two children
are being preferred for jobs relating tal994: 1-10]. How far does this observahas meant that they may be the only daugh-
public relations, personnel managementjon hold true in view of the shiftin choicesters. These daughters are given the best of
advertising, marketing especially tele-and options exercised by women? education by their parents. It has also been
marketing. This leads us to the question:

do the asp|ra_t|ons of women students get Table 8: Proportion of Men and Women Students to the Total Enrolment:

transformed into careers, as for example Disciplinewise 1950-51 to 980-81

in the case of teaching?

Faculties 1950-51 1960-61 1970-71 1980-81

EWOThen t?]aCherS Ir} hlghsezr educatltonf Women Men Women Men Women Men Women Men

ven though women form 52 per cent o

enrolment in departments of teacher edg-gznce o B e ol A S A

cation, which prepare secondary schoQommerce 05 995 09 99.1 037 963 159 841

teachers, their proportion is about 35 pefducation 324 67.6 328 67.2 365 635 473 52.7

cent in the teachlng profession at th@ngg{tech 0.2 99.8 0.9 99.1 1.0 99.0 3.8 96.2
dicine 163 837  21.9 78.1 228 772 244 756

secondary level, ie, those whoteach classgI
IX'XII in the SChOOIS. At the univerSity Agricu|turevveterinaryscience

level, their representation goes down. Thend others 5.8 94.2 7.0 93.0 9.5 90.5 13.6 86.4
higher the level of education. fewer arel faculties 10.9 89.1 16.2 83.8 21.9 78.1 27.2 72.8
the women teachers (see Table 12). UGEburces:Same as in Table 3.

provides a break-up of teachers in the

2.1 97.9 3.0 97.0 3.7 96.3 6.9 93.1

affiliated colleges and in the university Table 9: Percentage Distribution of Men and Women: Disciplinewise
teaching departments and their constitu- 1993-94 to 1991-92
ent colleges. In 1993-94, their proportion (Per cent)
was 18 per cent in higher education, and 1993-94 1992-93 1991-92
there is no increase over the last thre@scipline Women Men Women Men Women  Men
years. In fact, the decrease from 23.4 pgf; 54.24 35.41 54.24 35.44 5424 3563
cent to 18.8 is alarming. Is there somescience 19.78 18.94 19.78 18.99 19.78 19.00
thing wrong with statistics? Is it likely that Commtf-‘fce 1;1-;33 2‘11-% lg-g’g 241‘-‘712 lg-?g 2‘11-32
H H ucation . . . . . .
part time, ad hoc teachers were |ncIUQeEﬁgg/Tech 118 601 118 678 118 673
in 1992-93? The source does not providgedicine 3.49 3.28 3.49 331 3.49 331
an explanation. Agriculture 0.25 1.60 0.25 151 0.25 1.51
Their proportion in affiliated colleges js Veterinary science 0.06 0.35 0.06 0.32 0.06 0.33
21 per cent as compared to 11.6 per ceLﬁ'S L9 0.97 .79 689 1.79 684
<1 pe , P bp Bhhers 0.84 0.66 0.84 0.64 0.84 0.65
in university teaching departments andotal 100 100 100 100 100 100

constituent colleges of universities. It cang—— . .

.. Note:  The percentage for the three years are the same in arts, science and commerce.
b? reC.a”ed that a Iarge majorlty of thes%oume: University Development in India: Consolidated Data Statewise 1988-89 to 1993-94, Information
will be in women'’s colleges. The decrease and Statistics Bureau, New Delhi.
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found that the fathers of engineering stu- Thus, the new disciplinary choices workcolleges and inadequate delivery system,
dents have been engineers [Parikh artibth ways, namely, to reinforce traditioni e, unsuitable infrastructure and absence
Sukhatme 1992]. Thus, parental aspirabutalso to allow new options to those whof basic physical facilities. Other factors
tions have been very crucial in the neveeek it. For example, the availability ofare qualitative and are rooted in the socio-
orientations of women students in highenew opportunities seems to match witlcultural context. But sometimes it is dif-
education. the rising aspirations of a minority officultto separate the formerfromthe latter.
The enlargement of educational choiceparents and daughters in metropolitafor example, in the north-western state of
in the mid-1990s in the post-liberalisatiorcities to be independent, to earn an&ajasthan there may be a co-educational
phase is related to market demand. It hadso for professional satisfaction. Along-college. Yet, daughters may not be sent
spread a little more to engineering and lawvith this, the parents are also more willinghere because in this region women are
but also to management-oriented antb accept that their daughters may workecluded. Although, they may no longer
computer-oriented courses. These coursegfore marriage even though for a shobserve parda in the cities and may move
are being initiated in a large number operiod. Therefore, gender and class aii@ public places, yet separate colleges for
private and hastily set up unrecognisedrucial inthe d@ciplinary choices of women are considered desirable because

institutes. As mentioned earlier, separateeomen students. prolonged interaction with men (students
statistics data are not available for these and teachers) is not socially desirable.
courses. Informal discussions with ex- V Thus, physical access also becomes social
perts in the universities have revealed that Barriers to Access access and it has policy implications.
the courses on computer applications and Similarly, the delivery system has a

(software) engineering in the universities There are several factors that inhibiuantitative and a qualitative dimension.
are registering a higher enrolment ofaiccess and disciplinary orientations ofrhe former relates to gendered provision
women. But computer courses are also ofomen in higher education. Factors thatf facilities thereby rendering it unsuit-
varying kinds!! It will have to be seen inhibit female access to higher educatioable for women students. The gender im-
whether women are joining highly are quantitative, viz, non-availability of plications of an unsuitable delivery sys-
specialised courses leading to upper end
jobs or only train as data entry operators.
Programmes in management studies and
business administration are also quit&iscipline 1950-51 1960-61 1970-71 1980-81
popular among women especially in the Women Men Women Men Women Men Women Men

Table 10: Percentage Distribution of Men and Women Disciplinewise
1950-51 to 1980-81

metropolitan cities. The private sector hagrts 679 432 702 417 643 387 562 346

H H H iScience 21.0 334 18.6 10.2 25.7 33.2 20.6 19.0
enkt)t_ared thlz area of Elgher edgcano(?_ IIiommerce 0.4 9.6 0.5 10.2 1.9 14.1 11.8 23.3
a big way because there are Immediatgy,cation 31 08 37 15 32 15 45 19
returns and profits from the exorbitantengg/Tech 0.0 3.4 0.2 5.1 0.1 3.8 0.7 1.9
fees charged from the students over whicHedicine 5.8 3.6 4.5 3.1 3.4 3.2 3.6 4.2

most of the states have removed all ré2"

L. ... Agriculture, veterlnary
strictions. In the absence of any statistiCScience and others 11 22 018 46 09 25 12 28
or micro level qualitative studies, | wouldAli faculties 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
like to give the examplg pf a college fOrS reas Same as in Tabie 3.
women in Chennai. This is a self-financ-
ing college affiliated to Madras Univer-  Table 11: The Number and Percentage of Women Students Admitted (Intake) in
sity. Here every student has to pay a Degree Level Engineering Courses between 1983 and 1991

substantial tuition fee in comparison td,;

8 i Total Enrolment Women Percentage of Women to Total Men
the fully aided colleges with charge such
low fee that it amounts to tuition freel983 36,530 1,420 3.9 35110
; : 42,498 2,717 6.4 39,781
education. Inthis cpllege, about 60 womeRgg7 55508 1.998 4.0 53,510
students are admitted every year to eaals9 62,603 4,210 6.7 58,393
of the undergraduate and graduat&®! 70,481 4,419 6.3 66,062
programmes. Therefore, there are aboWburce: Institute of Manpower Applied Research, Women Engineers in Education and Employment,
250-300 students at one point of time who NTMIS, IAMR, (Unpublished).
are enrolled in management courses. In- S
formal discussions at the college revealed Table 12: Teachers in Universities and Colleges
that only about 30 per cent students have UTD/UC AC Total
career goals. Others join 0n|y to get a Men Women Total Men Women  Total Men Women  Total
degree and now a ‘management’ degre®oz-o4 59,712 7,828 67,540 176557 46951 223,508 236,269 54,779 291,048
enhances the marital value of a young (88.4) (11.6) (79.0) (21.0) (81.2) (18.8)
woman. This is substantiated by the992:93 55370 10,472 65842 160,399 55551 215,950 215,769 66,023 281,792
S (841  (15.9) (76.9) (3.1 (76.6)  (23.4)
fact that the wedding invitation cards,qq, o, 56746 7,430 64,185 164,685 43794 208479 221431 51,233 272,664
mention the qualifications of the bride (88.4)  (11.6) (79.0) (21.0) (81.2) (18.8)

if she has a professional (e g, engineerin%otes_ Porcontage i brackets

or man agement degree alongwnh thc’sgource: University Grants Commission, University Development in India: Consolidated Data-Statewise
of the groom. 1988-89 to 1993-94, New Delhi, Tables 4.20, 5.20, 6.20.
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tem are immense. For example, it has dactors that emanate from cultural practive role receives pre-eminence, lower class
adverse impact on access (e g, women ntites, behaviour patterns and social roler poor parents, on the other hand, have
being sent to co-educational schools anexpectations and the association of womeanother problem. Those, who can afford
colleges), curriculum (e g, introduction ofwith the private domain of householdto, would like their daughters to receive
subjects and disciplines in the educationalontinue to affect access to higher eduan education that brings immediate re-
institutions based on the premise that onlgation. Some of the notable and wellturns, i e, an income. Not that they do not
men will be the students); physical facili-known barriers are: lack of economicperceive the feminine role to be reproduc-
ties, gender-stereotyping in sports facilitesources in the family; the choice betive but in addition, women in these fami-
ties (e g, girl students not allowed to otween dowry and educational expenses$ies work and earn. Therefore, they per-
discouraged from playing cricket or othereducation being perceived as consumgerm productive and reproductive func-
sports), and career options. This creatd®n and being irrelevant for productiontions. However, general education which
several problems such as lack of adequasad the absence of role models at homes not professional or skill and vocation-
facilities for women students, namely,etc. In all these factors there is a closeriented promises no income and also
toilets, common rooms, hostels; non-availeonnection between gender and class asquires several years of full time
ability of scholarships/fellowships and dis-will become evident when some of thestudentship. Therefore, general education
ciplines of their choice, absence of womebarriers to women’s education and gendes viewed as useless since it provides no
teachers, or separate schools and collegegquality are discussed below. These havienmediate returns while professional
for women; absence of counselling foto be understood in a situation where someducation is unaffordable. Here gender
discipline and career options; etc. Thearents are allowing new and emergin@nd class operate against young women.
qualitative aspects will be dealt with lateroptions to their daughters in educatiorif one adds the expenses to be incurred
The socio-cultural factors may be di-and careers. on dowryl4 the situation becomes more
vided into two sets viz those at the macro As per the socialisation norms, parentsomplex.
level and at the micro level. The macranay not use the earnings of their daugh- Entry into higher education occurs at a
level dimensions relate to caste, tribeters. Therefore, either they do not wantransitional stage of young women’s lives.
class and regional variations indicatedhem to take up jobs or when they do, iTherefore, since there are no immediate
earlier. The micro level factors may bes viewed as a short-term goal. This iseturns from schooling coupled with the
further sub-divided into institutional and because the traditional role expectationseavy expenditure on marriage and dowry,
societal factors. are such that the future parents-in-law andaughters are less likely than sons to be
Institutional factors that emanate fromthe husband would decide future careesent to college.
gendered structures and facilities haveptions of the young women. Thus, even Even if they take up jobs after higher
been mentioned earlier under the rubrid daughters start working, the reluctanceducation, dowry demand does not seem
of unsuitable delivery system. Some of théo use daughter’s income is quite commoto reduce corresponding to her monthly
notable social dimensions of institutionalexcept among the very poor. Thus, for é@ncome or salary. The groom has to be
arrangements are: gender stereotyping large majority, higher education is notmore or equally educated than the bride.
course content and subject choices, disinked to careers. These social role exThe dowrydemand goes up asthe groom’s
criminatory attitudes of teachers and adpectations and self expectations affect theducation goes up because his occupation
ministrators, absence of role models foaspirations of a large number of womemnd income are generally dependent on
career options and academic leadership students who go to college ‘to enjoy themhis education among the salaried class.
the college and university etc. Even in &elves’, ‘to pass the time’ and to earn @&lthough among the business class and
single sex institution the faculty may re-degree which raises their marital prosself-employed, the family income and
inforce traditional social roles or notpects of getting a qualified and well placedssets etc, are more important, yet gen-
encourage women students to emulate theisband. This may be the reason why arally the expectation is that there should
non-traditional role models. Sometimes|arge majority are sent to arts and humanbe congruence in the education of the
the rules and procedures may be too reies courses which are cheaper and softbride and groom. Thus, if a daughter is
strictive so as to stifle the developmentind do not require very long-term educahighly educated, the groom has to be highly
of young women. Such restrictive practional career. educated and the occupation and income
ticesin the hostel may lead to the dropping While higher education is socially ac-of such a groom will attract higher dowry.
out of women studenf In co-educa- cepted and taken for granted among thEhis depresses the education of girls among
tional institutions, men may hold most ofupper and middle strata in urban India, ithose strata who cannot pay huge dowries.
the leadership positions and the restrictives also viewed more as an investment in Absence of role models for career op-
practices may be too inhibiting. the daughters’ distant future rather thations and academic leadership at home is
These are some of the well known facas an immediate goal. In other wordsalso an inhibiting factor. In addition,
tors that operate within the educationatlaughters are equipped with qualificacounselling for subject choice and career
institutions to provide constraints totions which are necessary for employmentptions is not available in the colleges and
women’s entrance in and retention withiror work and which may also be neededniversities. This lack of awareness also
the higher educational system. Thus, thelj they are deserted or widowed afteleads to limited choices. It may be men-
have to do with the delivery systems ananarriage. This perception of education asoned that several of the women students
the way they are structured and designedieferred investment is quite strongare first generation of women in the fami-
apart from the attitudes and perceptiongChanana 1998a]. lies who are receiving higher education.
of those who run and manage them.  While it is true that among the middle Therefore, there is absence of role models
Societal factors:The push and pull and upper strata the daughter’'s reprodu@at home. Parents may also discourage

1020 Economic and Political Weekly ~March 18, 2000



daughters from active participation in extran identifying push and pull factors, thehigher education being highly subsidised
and co-curricular activities in co-educasocial groups and regions where womeim the public institutions. Therefore, it is
tional institutions because they are gemare backward in higher education, anénticipated that women’s share in higher
erally scheduled beyond the teaching anslggest strategies for improving women’ducation in general and in professional
classroom activities. Since it entails stayaccess to higher education. India is a plur&ducation in particular is likely to receive
ing late in the afternoon and in the eveningociety and generalisations about womea setback as the state withdraws from
at college/university and travelling homehave to be made with caution. Thereforehigher education and the private cost of
later and may be alone, women studentsicro-studies may be encouraged to praeducation goes up. Thus, unless a clear
are discouraged from participation invide an input into policy formulation and policy is enunciated vis-a-vis the role of
these activities. This restriction is extenimplementation. private sectorin higher educationin general
ded to laboratory work and therefore to The marginalisation of educated womermnd in favour of encouraging women
science subjects. in research continues, though to a lessstudents in the private professional insti-
As mentioned earlier teaching is conextent. This bias has to be removed anitions through supportive measures
sidered the best career option for womerfunding agencies may identify this as avomen’s representation is unlikely to
Yet, the proportion of women teachers tgriority area within higher educatidf. increase. It may even suffer a setback.
men teachers is very small. Again, so fawhile state policies and strategies are The question of subject choice and
as academic leadership in the higher edimportant in neutralising the social roledisciplinary orientation has been a matter
cational institutions (HEIS) is concerned expectations, the latter have also to befconcernamong feminists. This has been
women still lag behind. Very few womenunderstood to formulate policy, implementmore so at the school level than at the
occupy positions of authority and deci-it and to put strategies in place. The highdnigher level. Acker has discussed thisissue
sion-making in the universities and col-educational institutions have to becomeaking Physics and English as represen-
leges. However, rotation of headship opro-women in their structure, culture andative of masculine and feminine subjects
departments has helped bring women ifunctioning. in the universities. She argues that ‘most
the forefront as academic leaders. Much Apart from infrastructure, behaviouralstudents develop a subject loyalty, rein-
needs to be done in this context [Chanarend attitudinal changes among the teaclfierced by studying the discipline in higher
1998]. ers and staff members of HEIs are imperaeducation...’(1994:7). Again, disciplinary
Among the push factors the rising costive. The co-educational institutions mayorientation is a matter of perception of
of living is crucial because every membeensure that women get a fair share dftudents as well as the way disciplines are
of the family especially in the urban areasesponsibility and leadership opportuniconstructed by teachers. While the disci-
isunder pressure to earn. While the middlges in sports, games, laboratories etc. Thegyline boundaries limit choices and are
strata women may work to improve thenay provide counselling for subject choicesocially constructed they are determined
standard of living, the lower and workingand post-higher education career optionslso by the future options of ‘life-chances’
class women have to work for survivalWomen'’s study centres may play a strasf women and men. If women’s partici-
Thus, aspirations for social mobility astegic role in monitoring the policies andpation in non-traditional disciplines has
well as a pragmatic response to the changedactices of universities apart from playingo be improved, the first imperative is to
situation are forcing families to allowa crucial role in gender sensitisationpffer these disciplines in HEIK. The
women to work. Since education is coneounselling and in providing role models.second step is to provide counselling for
sidered as an instrument in getting jobs, The goal of full equality of opportunity discipline and career options.
more and more women are seeking highéor women in higher education is unlikely If women have to contribute as full
education. In addition, some parents warib be fulfilled without special supportsmembers of society, their potential must
their daughters to avail the new openingdesigned to encourage their entry intde harnessed especially when they have
and be independent and professionallinstitutions of higher education as studentdemonstrated their capability to succeed

competent. and as teachers. Unless this is done, oivethe educational system. It is up to the
Vi would not be wholly unjustified in assum-colleges and universities to build their
Concluding Observations ing that women'’s position in higher edu-self-confidence, to harness their capaci-

cation may even receive a setback. Thuses and provide the opportunities and

This paper has relied mainly on enroladmission, recruitment and promotiornchoices that they deserve and contribute
ment statistics which is inadequitdo  policies of HEIs may need to be monitoward gender equalit{&l
reflect upon trends and shifts. Thereforetored.
it is imperative that a database be devel-In the post-liberalisation phase, the Notes
oped in higher education. It involvesgovernment has been reducing support to
collection of reliable quantitative andhigher education. Moreover, higher edufl am grateful to Maithreyi Krishnaraj and
qualitative data and information, its co-cational institutions are being encourage@ Srinivasa Rao for comments on this paper.
ordination, communication to variousin the private sector and most of thesy}e"cc’?memf pro"'de"tpfrlt'”te”t '”S'Eﬂh.ts %”d
actors in_ thefie_ld a_nd management c_)f thieffer noq-traditiongl disciplines such aq'\r,l]a(;]rcrf;?«'ggt'a B%n;e?rsnﬁvirsi?y r?f/ Brr'ﬁinsh
information. This will help in highlighting engineering, medicine, management, cCongolumbia, Vancouver, for suggesting the title.]
all-India trends, regional differences ancputer science etc. The cost of education _ ) .
institutional variations. It will allow for is very high in these private institutions. * ;:lf irsept?;tévraine;xﬂegowards Equality
. e . . Lo i y that title. This
identification of issues and their prioritis-If the enrolment statistics presented above ¢ommittee was appointed by the government
ation. Alongwith this, a qualitative under-are anindication, the proportion of women of India after the declaration of 1975 as the
standing of the situation will go along waystudents has remained stagnant in spite of UN Year For Women. The committee
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10 Some institutes such as XLRI, Jamshedpy

11 Computer courses seem to be becoming

submitted its report in December 1974 and
covered all aspects of the status of women
in post-independent India. The report was a
landmark in that it substantiated a decline in
the overall status of Indian women and shook
the Indian intelligentsia, political leaders and
women out of complacency. It would be no
exaggeration to say that it set the agenda for
contemporary women’s movement in India.
It may be noted that the article published by
the University Grants Commission and
ministry of human resource development is
based only on enrolment data (which is of
uneven quality). For instance, the UGC annual
report for 1996-97 merges the enrolment

School of Computer and Systems Sciences Education’, Journal of Higher Educatian

of which 11 were women students. Although

5,1, Monsoon, pp 231-49.

JNU is a national university and its admissionChanana, K (1988): ‘Social Change or Social

policy attracts SC/ST students (as is evident

from their proportion mentioned elsewhere)
yetvery few women join the new professional

Reform: The Education of Women in pre-
Independence India’, in K Chanana (ed)
Socialisation, Education and Women:

courses. For example, of the 97 students in Explorations in Gender IdentityOrient
1997 in the School of Computer and Systems Longman, New Delhi.
Sciences, 28 were SC and 10 ST students.(1990): ‘The Dialectics Between Tradition and

But there were only 3 SC women (of the total
11 women students) and not a single ST
woman student is enrolled. In biotechnology,

Modernity and Women'’s Education in India’,
Sociological Bulletin 39 (182), March-
September, pp 75-91.

of the 70 students, 6 were SC (3 men and (1998): ‘Women, Higher Education and
3 women) and one ST student. Again, there Development: Strengthening the Role and

is no ST woman student in biotechnology.

Contribution of Women Graduates For The

figures for women in agriculture with those 12 For example, some college hostels censor the Development Process’, UNESCO, Bangkok,

of medicine and several other disciplines. |

letters received by women residents.

(unpublished).

hope that this article will also highlight the 13 For the connection between co-education and (1998a): ‘Family Strategies, Gender Ideology

paucity of statistics on higher education in
general and on women in particular.

its impact on girls’ access to education, see

Chanana (1988).

Yet some universities are able to attraci4 Dowry may consist of cash and in kind. The

students from the marginal groups. For
example, of the 394 SC students in JNU in
September 1996, 69 were women. The ST
women are better represented, i e, 70 out of
185 students [JNU 1996-97]. But this is not
an indicator of national trends. Again, the ST
women students come mainly from the north-
eastern states and not from the central regions
where tribes are very backward [Chanana
1993].

Op cit, p 68.

NTMIS or National Technical Management
Information System is a survey conducted by

(IAMR), New Delhi.

The total scheduled caste enrolmentin Kerala
is 651 of which 332 are women and 319 men
students.

The percentages are calculated from India,
1995-96.

It would be worthwhile to find out the

social practice varies in different parts of
India. But two things are common. First,
dowry involves a heavy investment and eats
into the lifetime savings of parents and also

and Education: The Impact of Partition on
Punjabi Women of New Delhi’, in Carla

Risseeuw and Kamala Ganesh (eds),
Negotiation and Social Space: A Gendered
Analysis of Changing Kin and Security
Networks in South Asia and Sub-Saharan
Africa, Sage, New Delhi, pp 157-176.

results in indebtedness. Second, the dowrovernment of India(GOIl) (1996)Selected

demand is increasing as educational level of

men and women is going up instead of
unleashing a wave of social reform and

Educational Statistics 1995-9@epartment
of education, planning, statistics and
monitoring division, MHRD, New Delhi.

improving the status of women generally. — (1998): Annual Report 1997-98department

15 There are several other aspects, e g, how of education, MHRD, New Delhi.

many finish schooling and enter higherinstitute of Applied Manpower Research (1995):

education? What is the out-turn from each

Manpower Profile India New Delhi.

institution by discipline, by state/province?Jawaharlal Nehru University (1996-9737th
the Institute of Applied Manpower Researchl6 Funding bodies such as the ICSSR, UGC, or Annual Report New Delhi.
the various ministries identify priority areas National Institute of Educational Planning and

for research from time to time. For example
ICSSR sponsored two nationwide surveys of

Administration (nd):Higher Education in
India: A Survey NIEPA, New Delhi.

SC/ST students in higher education with &arikh, P P and S P Sukhatme (199&pmen

gap of ten years. Gender was a missing
variable. Inthe same manner, women in higher
education may be identified as a priority area.

difference between enrolment and out-turnl7 The UGC scheme of vocationalisation of the

But the information on the number of students
taking examinations and succeeding in them
is no longer available except for the NTMIS

data on women engineers [Chanana 1998].

i e, master in business administration when

Engineers in India: A Study on the
Participation of Women in Engineering
Courses and in the Engineering Profession
Indian Institute of Technology, Mumbai.

first degree is a major step in this direction University Grants Commission (1988-88)inual
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discussions with experts, are enrolling in
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located in the capital city is provided. In
1996-97, of the 32 students in masters o
computer applications in Jawaharlal Nehru
University (JNU) only 3 were women. At the
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